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Diverse Educational Models in Action :
Comparing New Zealand’s and Hong Kong’s Kindergarten Systems
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Diverse Educational Models in Action : Comparing New Zealand’s and Hong Kong’s
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1. A Brief Comparison of Hong Kong and New Zealand Early Childhood
Education Curricula
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2. Diverse Educational Models: Play-based
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3. Assessment Methods
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Categories of New Zealand’s Early Childhood Education System
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There are five different licensing Criteria:

Centre Based Home-Based Hospital-Based Nga Kohanga-Reo Playgroups
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Highlights of New Zealand ECE Curriculum - Te Whariki
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NI TEY OF EDUCATION

* Te Whariki : Woven mat &Ry

e 5 Strands & 4 Principles

* Holistic, inclusive, and grounded in relationships,
multicultural society (Maori & I[gE€) and empowerment.

* Guides teachers to design learning experiences based on
each child’s interests, strengths, and cultural background.

 Whariki is unfinished, with loose strands still to be woven,
acknowledges the child’s potential and their ongoing
educational journey. T [ RTEEK * A SRR FHERE -
TR RARIRINE T AR R ES BB E RS -

Te Whariki

He whariki matauranga
md ngd mokopuna o Aotearoa

Early childhood curriculum
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Philosophical Foundations of Te Whariki #7755 4HEE 2 S0y S5 0
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Comparative Analysis of New Zealand and Hong Kong Early Childhood Education Frameworks
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6 Learning
A : Areas
799 Whariki
7 ) 4 He whariki matauranga
New Zealand O o nss mokonina o Actea

232N Early childhood curriculum

Hong Kong

o Kindergarten Education
Te Whariki (Ministry of Curriculum Guide (Curriculum
Education, 2017) Development Council, 2017)



Frameworks Overview ZRFE fEZEMEZI

New Zealand's 5 Strands Hong Kong's 6 Learning Areas

Language (Chinese)

Wellbeing Belongin - :
¥ gIng . Physical Fitness Second Language
(Mana Atua) ! 2} (Mana Whenua) :9_ and Health E (English)
B {12 R B ()
« Contribution P Communication £ FEE (BLEE)
(Mana Tangata) “% (Mana Reo) Early Childhood
B Z/Iatherrréaitics = Nature and Living
X Exploration (Mana Aotiiroa) LB AN Bz
... Selfand Society Arts and Creativity
. T EAEE @ wjipalE
Key Characteristic:

New Zealand's framework is holistic and disposition-
oriented, integrating concepts across learning experiences Key Characteristic:
and emphasizing multicultural principles. The classification of learning content into different

i . learning areas provides a framework for reviewing
%ﬁ@%ﬁﬁﬁ’]iﬂ%.?ﬁ% AR AE EE&E?‘EZH?EEgﬁ’EE%% ' the comprehensive and balanced learning elements
H;%E%EEEE P S R W ERFEHZ T X EH to ensure children’s whole-person development.
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Comparison on Frameworks sRf2FEZR LR

(v
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=/
Holistic Development Communication Skills
= NEE : : H3
Social-Emotional Growth REET
> 7‘?]
Hong Kong's "Physical Fitness ¥i)§ I%%%%E Hong Kong's "Language" Ie?rning
© and Health" directly corresponds @ area parallels New Zealand's
to New Zealand's "Wellbeing Hong Kong's "Self and Society" Comdmunlcatlon (Mana Reo)
(Mana Atua)" aligns with New Zealand's stran
© "Belonging (Mana Whenua)" and
_ , "Contribution (Mana Tangata)" Both fost_er \{erbal,_
Both recognize that physical @ communication skills and
health and well-being are _ _ promote literacy
foundational to development Both emphasize the importance REERES MEFERE  WRAR
LR REERENEA o of trusting others and connected HEh4hsRFASEEREE
to others/ enviroment
Eafth N\ 217 B (SRR (% » Bafth
N IR S R E 2

Key Insight: highlighting the universal importance of holistic development, social-emotional growth, and communication
= skills in early childhood education.



Play-based Background gL B AR =
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Core Connection : Play as Learning
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In the context of Te Whariki, play is not seen merely as

Q }ﬂ_jFﬁL tion but ial ingful “work” fol
recreation but as crucial, meaningful “wor r
« REARXIEER MERAR"HEENEREERE — chiden

Through play, children develop the skills and

° % 2% ﬂﬁ i‘HJ %[ Efﬁ % @ N % EEZ f% i% E/_'i\i % % ,HH % E"\] |:|_j $§ EH- % dispositions needed to become confident, competent,

lifelong learners

° /\1:)-? ¥EEE¥}1— ((Te Whariki >> /ﬁiéig Zj] *ﬁ E% ‘*% ?E él | E]/\] The curriculum plrovides a flexible framework that

2, ==l empowers educators (kaiako) to use child-led play as
7|t/</l-’\ EE AR % S5 the foundation for all learning experiences.
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What Is Play-Based Learning?
4 RWRAF?

* A child-centred approach where play is the
main vehicle for learning.
‘bi‘flb ] in‘, FLULE ORI, R E

IO P
. Chlldren explore, experiment, and discover
through self-chosen activities.
JLEEE B SR AR TR G R
* Teachers observe and extend learning
through meaningful interaction.
B M AR S Hah 5| ST ERAMES .

“Play is the highest form of research.” — Albert
Elnsteln
iR R IR T S " — EE WA

ST ©
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Examples of Play-Based Learning

« Block play BIA##R — Maths and teamwork %
5 %1%, and more

« Dramatic play ffi a4} — Communication and
empathy 41l 15 [F] #:(s, and more

+ Outdoor play F*#h##k — Science and risk taking
Fh2# 5 EHE 4, and more

+ Creative play il E##3% — Art and self-expression
2R |k #i%, and more

Benefits for Children 3} ) L3 i 2 &b

Builds foundation for literacy & numeracy %5 %]
SRR

* Develops self-regulation and emotional
intelligence 55 77 E14% 11 5146 86t

* Encourages engagement and motivation $i2 74 %]
#BA5EH

* Fosters lifelong learners 3 7 £ Ly ¢ 2] 3

* _CNSST
FOUNDATION

& W EEE I Play-based FY &7
~What is Play-based learning
~Core Connection : Play as Learning
~Example of Play-based Learning

~Benefit for children



New Zealand Kindergarten System ¥ PO 4IHEERE £ © R A (Play-based)
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New Zealand Kindergarten System ¥ PO 4IHEERE £ © R A (Play-based)

o . i ] H?wicvk Kindergérte? - Mightly Minds Educare
#E (Te Whariki) FEERE B (5, T i y
Ry 7K (Play-based) Az B ”

1+1 preschool Country Kids Early Learning Centre
-l -
Dispositions for Learning
‘ um to Te Whariki: He Hhirlkl I Am Curious
ga mo nga

Aotearoa What the Environment Looks Like:

Weilbeing/Mana atua - Younotice me.
* You know me.

« You kniow what is Inpertant to me.

Goaks - Chvdren exprience an environmen where:

\ £
Capable of: 4 « You tespond o me.
* managing themsetves; + You are 3 safe base from which to explore.

« There are things of relevance here.

Evidonce of Lesrming and Development - Chilaren | | + There ore things of inferest here.
Geronstrate:

~ 2 sense of personst wonh and cultural identity.
£ on.

Exploration/Mana aotiroa What | Do:
‘Goats- Cnvigran experience an envranmart wivers | |« enquire
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gt

- fghou rirgue.
i

“lasny
«lspow st

St John Montessori
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Practical Features of Play-Based Pedagogy in New Zealand
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HK Kindergarten System : Diverse Educational Models
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Philosophical Transformation of Hong Kong's Play-Based Learning Reform
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The Diverse Educational Model Application of Play-Based Teaching in Hong Kong
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@ HK Assessment-- Learning Portfolios

1. focuses on children’s children’s growth and
development is a continuous

2. systematic record of children’s growth, not an
assessment tool.

3. Should have a holistic plan to ensure that adequate
training is provided for teachers and parents.

4. Should collect parent’s opinions and children
responses.

* ERERHER ~ fFama AT ~ HEHER - SREEMERTL - REEEER
KiEIfE - BLEBRF
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@ NZ Assessment -- Learning Story Definition

1. focuses on children's actual learning process, children's
thoughts and ways and reasons of their thoughts.
2. capture children's interest in learning, analyze
children's learning methods, and explore children's Yorg; ieaciia SIPIOTEE.
learning motivation.
3. promote process rather than just evaluating children's
final learning outcome.
4. record the "magic” moments in the children's learning
process in the form of photos and words. e
5. focuses on the children's interests and highlights, Fon g e e nd i You o ey T

long time along with your peers. You enjoy every learning experience you do in

the garden because we can hear you giggle and laugh. You are gaining confidence in

rat h e r t h a n S h O rtco m i n gs a n d Wea k n eSSeS . your physical abilities so, you enjoy running and jumping, no matter where you are

We wonder, if you do the same at home?

According to Te Whariki, you are recognising and appreciating your own ability to
learn and showing awareness of your strength and .

confidence. So, you are learning
to challeng P ERE A

e your skills and abilities when you are outdoor.

e —



TP R S PR 4 HE AL PR

@ Key Characteristics of Learning Stories

misTEY OF KBVCATION

1. Nature: Positive
2. Narrative-Based Assessment
3. Strengths-Based Approach

4. Linked to Te Whariki

5. Personalized and Contextual

6. Structured observations
7. a cumulative series of pictures about a child’s learning T e
8. Supports Continuity of Learning Education, 2017)

e Y e eweww-w
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@ The evaluation process of learning story

Describing refers to defining learning, forming and developing ideas
related to learning opportunities at that time.

Documenting refers to recording learning and evaluation in certain
ways such as text, photos and collected works.

Discussing refers to communicating with other teachers, children
and their families on children's learning and assessment, so as to
confirm, question or develop a certain kind of analysis and
interpretation.

Deciding means to decide what to do next, including spontaneous
response or formal and informal plans.

2/12
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D Teachers’ Role in learning story

1. observers, listeners, communicators, play partners, encouragers for children, role
models, consultants, counselors and protectors of children, creators and lifelong
learners of children's learning.

2. begins with the observation of children's learning—=> analyze and understand
children's learning process—> recognize to effectively plan and support children’s
further learning.

3. "Attention" is the teacher's observation of children's learning
"recognition” is the teacher's analysis and understanding of children's learning
"response"” is to use the identified information to effectively plan and support
children's further learning.

2/12
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D Responding in learning story

Comments:

19 Feb

Thank you for this lovely birthday post, Shiyang and facilitating the celebration for Yora.

She’s been singing Happy Birthday which we believe she picked up from daycare and thoug
her to celebrate with her friends.

We look forward to working with you on Yara's developments for the year, Thank you and the other kalakos for all that

ht it would be special for

you do,

19 Feb
It is so nice to hear from you Natasha! We are so pleased that you celebrated with us one of Yara's milestones In her first
years! And as a team we are dlways here 1o support Yara's development alongside vou. Let her impress us with all her
forward Lo seeing you soon )

improvements in this new year:) We hope you and the baby are doing very well, and look
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.

What should include in learning stories?

Descriptions of key behaviors or dispositions

What learning has taken place

How learning relates to children’s interests and dispositions

What steps might be taken to extend and support future learning
Children’s interests, skills, knowledge and working theories

The child’s voice, and a teacher’s response

Setting learning goals (perhaps with the child)

Links to the child’s family context

Maori knowledge and ways of learning and being, and use of te reo
Cultural knowledge and ways of learning

Use of relevant languages appropriate to the child’s background

2/12
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@ Implication in Hong Kong S
f : R~ For teachers '
focused on high
L R quality practice
1. Document and support children's learning, together — Storypark S @

https://vimeo.com/59379384?fl=pl&fe=sh

PR R

2. Assessment for Learning {£ B4
teachers provide feedback to students about their learning and how to improve.

3. Assessment as Learning {E fE2 38 1V h
students use self assessment and teacher feedback to reflect on their learning,
consolidate their understanding and work towards learning goals.

4. Assessment of learning 235 g 32 EAE

assist teachers to use evidence of student learning to assess student achievement
against learning goals and standards.

2/12
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Comparative Analysis of the Two Educational Systems Ry ge 25 EL T
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Te Whariki . mERRE?

H% whgriki r:étaurang: . y N\ 4

md ngd mokopuna o Aotearoa / >

Early childhood curriculum
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Te Whariki is New Zealand'’s national eargz B | BE 15 16 3% &
childhood education (ECE) curriculum, an : ﬁzggg’g 2\ mg:gggﬁ WER  sm
it is fundamentally a play-based curriculum. ! pEma? BUERR BR
It posmons la z/ as the primary and most & { /
valued mode t rough which children learn, ,

explore, and develop.
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Conclusion and Implications &&3mEL R
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Kindergarten Education
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